Pupil premium strategy statement — Larkfields Infant

School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 169
Proportion (%) of pupil premium eligible pupils 13%
Academic year/years that our current pupil premium 2024-2027
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published December 2025
Date on which it will be reviewed July 2026
Statement authorised by Nichola lrwin
Pupil premium lead Nichola lrwin

Governor / Trustee lead

Sarah Baryayanga

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £35,560
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £35,560




Part A: Pupil premium strategy plan

Statement of intent

Larkfields Infant School is committed to ensuring all children meet their full potential
within a highly nurturing environment alongside high quality teaching. The use of our
Pupil Premium fund supports us to realise our school vision for pupils who form our
disadvantage or vulnerable groups. Each year we assess the needs of our
disadvantaged groups and use the latest EEF research to ensure our spending plan
has maximum impact in raising attainment and improving learning behaviours. We aim
to ensure the foundations we lay in their early years help to create future success and
improved life chances.

We recognise that some children may not have qualified for the Pupil Premium grant
but are still socially disadvantaged.

Our broad objectives for our pupils are as follows:

v" To ensure consistently high levels of quality teaching that results in attainment
that is the same as their non- disadvantaged peers.

v" To develop a reading culture that improves reading attainment

To provide tailored support for the health and mental well-being of our pupils

v" To provide access to and take up of a wide range of enrichment opportunities
that enable them to develop cultural capital, life experiences and personal and
social skills that are no different to those of other pupils.

v" To ensure absence from school is no greater than non-disadvantaged pupils.

v" To ensure all vulnerable pupils are supported in their learning to make rapid
progress.

v To ensure vulnerable pupils encounter and use a rich vocabulary to improve
academic attainment and social skills.

v" To develop strong and trusting relationships with parents to help support their
child’s education.

<

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Just under half of children in receipt of Pupil Premium families are or have been
supported by social care or family support.




falling below 90% attendance.
Whole School — 96.6%

PP- 90.9%
Persistent Absence Whole School- 7.1%

2 Attendance is lower for children in receipt of Pupil Premium especially those

PP-37.5%

Internal monitoring indicates the majority of children do not read at home.

SEMH has been identified as one of the main barriers for many of the children
which in turn impacts their attainment.

tra-curricular activities

5 Internal assessments indicate that attainment in R/W/N for disadvantaged
pupils is lower than their peers, this is particularly true in writing.
6 Experience of the wider world and cultural events is limited for many of our PP

and vulnerable children, additionally they are less likely to participate in our ex-

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved attendance of PP pupils

v

Attendance of identified PP pupils
increases to 95%.

Persistent absenteeism in PP children
has at least halved and is in line with
whole school figures.

Pupils that have experienced traumatic events
are given the opportunity to process and
understand these events.

Improved social engagement
Decrease in behaviour incidents
Pupils able to self or coregulate.

Pupils will make at least expected progress in
reading and maths. With 75% of Non SEN
pupils achieving the expected standard.

N RSRNRN

Interventions in phonics have a
positive impact on progress with at
least 96% of children passing the
phonics screening test by the end of
Key Stage One.

Every PP Pupil reads as a minimum 3
times in school.

Increase in home reading.

All PP children will access extracurricular activ-
ities and engage in a wide range of experi-
ences.

All children will have been given the
opportunity to take part in after school
clubs.

Ensure that cost has not been a bar-
rier for taking part in trips and re-
corder lessons.

PP children will take part in competi-
tive sports events.

PP children will take part in trust wide
events.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £5,000

Activity Evidence that supports this Challenge
approach number(s)
addressed

Purchase of a DfE EEF (teaching and learning toolkit — 5

phonics) +5
Phonics Programme to Schopl will be purchasing a validated

t phonics scheme to be used throughout
Secure stronger school to support the development of
phonics teaching for all | 5y jiteracy skills. In addition, the school

validated Synthetic

pupil_s and further will purchase an online reading library
reading books to and ensure access for all pupils.
support. A priority will be on training the whole

staff to ensure a consistent approach to
the teaching of early reading which can
then progress through school and be
used to support interventions.

The EEF Toolkit states that ‘Phonics has
a positive impact overall (+5 months)
with very extensive evidence and is an
important component in the development
of early reading skills, particularly for chil-
dren from disadvantaged backgrounds’.

Developing expertise in EEF (+4) TA Training 1,4

supporting pupils with Investing in professional development for

trauma through the TiS teaching assistants to deliver structured

(trauma informed interventions can be a cost-effective ap-

schools) diploma and proach to improving learner outcomes

Team Teach training due to the large difference in efficacy be-
tween different deployments of teaching
assistants.




Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ 16,200

ents to provide support
and guidance on reading
at home.

We define parental engagement as the
involvement of parents in supporting their
children’s academic learning. Children’s
learning can be supported by reading
regularly at home, supporting activities
provided by school.

Activity Evidence that supports this Challenge
approach number(s)
addressed
To provide additional TA | EEF Teaching assistant interventions +4 | 3 g
support to deliver individ- | EEF guidance report ‘Making best use of
ual reading and lan- teaching assistants’ states that we
guage interventions. should ‘use teaching assistants to deliver
high quality one to one or small group
Phonics Catch up and support using structured interventions.
keep up ’
Switch on Reading and Oral language interventions | EEF +6
Writing Oral language interventions are based on
Individual language pro- | the idea that comprehension and reading
grammes skills benefit from explicit discussion of
either content or processes of learning,
Work alongside the char- | or both, oral language interventions aim
ity Reading volunteers to | to support learners’ use of vocabulary,
increase opportunities in | articulation of ideas and spoken expres-
school sion
Provide writing and EEF Teaching assistant interventions +4 | 3 5
Maths small group sup- | Targeted interventions where teaching ’
port for PP children and | assistants are trained to deliver an inter-
those identified as at risk | vention to a small group (less than 5)
of not making expected
progress.
Work closely with par- EEF Parental Engagement +3 3,5

Wider strategies (for

wellbeing)

Budgeted cost: £11,460

example, related to attendance, behaviour,

tasked 1 hour per week

Supporting regular attendance at school

Activity Evidence that supports this Challenge
approach number(s)
addressed

School administrator EEF Parental Engagement +3 2




to monitor low attend-
ance and contact low at-
tenders.

cultural activities, the
wider world and after-
school activities to raise
aspirations and self-es-
teem.

Trips, extra curricular ac-
tivities and sports events,
and recorders

Arts participation is defined as involve-
ment in artistic and creative activities,
such as dance, drama, music, painting,
or sculpture. It can occur either as part of
the curriculum or as extra-curricular ac-
tivity. Arts-based approaches may be
used in other areas of the curriculum,
such as the use of drama to develop en-
gagement and oral language before a
writing task. Arts based approaches have
shown wider benefits — in particular more
positive attitudes to learning and in-
creased wellbeing. There is intrinsic
value in teaching pupils creative and per-
formance skills and ensuring disadvan-
taged pupils access a rich and stimulat-
ing arts education. Arts participation may
be delivered within the core curriculum,
or though extra-curricular or cultural trips
which can be subject to financial barriers
for pupils from deprived backgrounds.

To provide access to a EEF Social and emotional learning +4 15
range of therapeutic sup- | Social and emotional learning (SEL) in- ’
port such as trained terventions seek to improve pupils’ deci-
counsellors, Accredited sion-making skills, interaction with others

TiS practitioners, ELSA, | and their self-management of emotions,
drawing and talking, be- | rather than focusing directly on the aca-

fore school and demic or cognitive elements of learning.
lunchtime nurture.

To improve access to EEF Arts Participation 7

Total budgeted cost:

£33,660




Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

1. PP with EAL (non SEN) achieve in line with peers

GLD (Early Years) (2)

PP, EAL

0%

Year Group

47%

Key Stage One (3)

Reading Writing Maths Combined
PP, EAL 66% 66% 100% 66%
Year Group 67.3% 60% 70.9% 52.7%
2.To Improve the attendance of PP pupils.
One PP had a parttime timetable whilst a specialist place was found.
2023-2024 2024-2025
PP Non PP PP Non PP
Attendance | 92.6% 95% 91.1% 96.5%
Persistent 18.7% 7.3% 33% 5.2%
Absence

3. Children make at least expected progress in reading, with 75% of non-SEN PP

children achieving the expected standard in reading for their year group.

Percentage of children reaching the expected standard in Reading

Reception (5)

Year 1 (8)

Year 2 (11)




20% 50% 100%

4. All pupil Premium Children will access extracurricular activities and engage in
a wide range of experiences.

All pupils access school trips and school events. Places for after school clubs were prioritised
for children in receipt of Pupil Premium and any child that did not take up an offered club was
actively phoned to offer another.

5. Pupils who experience traumatic events are given opportunities to process
and talk.

v 2 Senior Leaders completed the Trauma in Schools Diploma and worked with a total of
4 children

v' 2 Elsa’s delivered 6 sessions a week and supported all children on a child protection or
child in need plan.

v Therapy dog sessions commissioned

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

First Class Number Edge Hill University




